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Type a quote from the document or the summary of an interesting point. 
[image: image5.wmf]I think today’s students are about to face a world we have yet to experience. Their ability to adapt to the world and concentrate on core subject areas and curricular content will be required. Our mission must be to engage students in the learning process and help them acquire the skills needed to be highly successful.

I think the Show-Me Conference, “Lead-Grow-Learn,” held     at the Branson Hilton Conference Center March 11th through the 13th  will provide attendees multiple opportunities  to extend their learning.  Keynote speakers include nationally recognized experts and educational leaders such as Tom Guskey and Pat Wolfe. Concurrent sessions have been carefully screened and selected from our colleagues and leaders all over Missouri.  Standards Assessment Inventory (SAI) training is available. And finally, attendees will have time to network, share, and have fellowship with each other throughout the days’ events. As Stephen Covey says, it is imperative for all of us to “Sharpen the Saw,” so don’t miss out on this excellent opportunity and register for “Lead-Grow-Learn-2012!”

[image: image6.wmf]I think the Missouri LearningForward board is committed to making ongoing professional development a reality in spite of financial and economic struggles in education affecting all of us.  Currently, twenty three educators are attending PD Academy. These individuals are studying how to positively impact student achievement through high-quality professional learning that includes intense collaboration, action research, and reflection based on results.   The board also makes priority of recognizing outstanding achievement through the Commissioner’s Award, Promising Practices, Outstanding Team, Outstanding Teacher, and Outstanding Professional Developer awards.

I think this is a challenging time to be in education. I think we can make a difference – together. “Challenges are what make life interesting; overcoming them is what makes life meaningful.”- Joshua J. Marine
                                                                                                    ~ Linda Crain, President 
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PD BOOK REVIEW: 

Understanding the Digital Generation by Ian Jukes, Ted McCain & Lee Crockett

Submitted by: Dr. Susan Gauzy, Assistant Superintendent of Curriculum, Instruction & Assessment, Wentzville School District

With so much to read and so little time, I’m particular about my professional reading. The book must address an issue that is important to student learning. The format must allow for short reads of ten minutes so that I can work my way through the information when I have time. And, the book must provide practical answers and solutions. Understanding the Digital Generation by Ian Jukes, Ted McCain, and Lee Crockett meets my criteria. The authors build a strong case for joining our students in the digital world. In particular, educators are challenged to change their pedagogy in order to engage students in relevant learning that teaches 21st Century skills. This book is a good read that will help prepare us for the youngsters that are seated in our classrooms today.
Wentzville School District is implementing a 1:1 Technology Initiative, providing netbooks to all freshman, with the goal of equipping all high school students with ubiquitous technology.
Overview of 2011 Standards for Professional Learning
By Stephanie Hirsch, Executive Director of Learning Forward
The 2011 Standards for Professional Learning is the third iteration of standards outlining the characteristics of professional learning that lead to effective teaching practices, supportive leadership, and improved student results. Learning Forward, with the contribution of 40 professional associations and education organizations, developed the Standards for Professional Learning.   The standards make explicit that the purpose of professional learning is for educators to develop the knowledge, skills, practices, and dispositions they need to help students perform at higher levels. The standards are not a prescription for how education leaders and public officials should address all the challenges related to improving the performance of educators and their students. Instead, the standards focus on one critical issue -- professional learning. 

These standards call for a new form of educator learning. The decision to call these Standards for Professional Learning rather than Standards for Professional Development signals the importance of educators taking an active role in their continuous development and places emphasis on their learning. The professional learning that occurs when these standards are fully implemented enrolls educators as active partners in determining the content of their learning, how their learning occurs, and how they evaluate its effectiveness. The standards give educators the information they need to take leadership roles as advocates for and facilitators of effective professional learning and the conditions required for its success. Widespread attention to the standards increases equity of access to a high-quality education for every student, not just for those lucky enough to attend schools in more advantaged communities.

Increasing the effectiveness of professional learning is the leverage point with the greatest potential for strengthening and refining the day-to-day performance of educators. For most educators working in schools, professional learning is the singular most accessible means they have to develop the new knowledge, skills, and practices necessary to better meet students' learning needs. The use of Standards for Professional Learning by school systems and educators indicates commitment to effective professional learning. Further, use of the standards to plan, facilitate, and evaluate professional learning promises to heighten the quality of educator learning, performance of all educators, and student learning. Increased educator effectiveness makes possible a shift from current reality to the preferred outcomes of enhanced student learning results -- a goal to which all educators subscribe.


This month’s                                                          We will highlight all          

highlighted standard…                                              standards in our 
                                                                            quarterly newsletters.  
LEARNING COMMUNITIES

Contributed by Stacy Keith, MSDC Vice President
More and more districts have implemented learning communities as a part of their effort to improve instruction and increase student achievement.  While time to collaborate can be one of the most effective methods for strengthening our practice, a common pitfall of learning communities is to become “planning” communities rather than “learning” communities.  
I encourage districts to examine their learning community’s activities against the new learning community standard from Learning Forward.  According to the new standards, “Learning communities apply a cycle of continuous improvement to engage in inquiry, action research, data analysis, planning, implementation, reflection, and evaluation”. (2011)  
For a more in-depth explanation of effective learning communities and to evaluate your learning community, read the entire standard in the Standards for Professional Learning 2011. 

Learning Forward. (2011). Standards for Professional Learning. Oxford, OH. 


News from around Missouri…

REGION 6 – SOUTH CENTRAL

Dr. Michelle Smith – Region 6 Representative

Congratulations to the Instructional Leadership Team from the Waynesville School District. They have been selected to present at the National Learning Forward Conference in Anaheim (Session J). Look for their presentation titled: “Assessing the Impact of District-Provided Professional Learning,” which showcases their use of district developed scoring guides designed to measure implementation of new teaching strategies. 
REGION 8 – ST. LOUIS

Liz Morrison – Region 8 Representative

Region 8 began the 2011 – 2012 school year with a Staff Developer Forum hosted by David Sanders the Professional Development Director for CSD/RPDC.  Representatives from over 20 school districts in the St. Louis area attended the event.  The meeting highlighted the various development opportunities provided by CSD.  Other topics included MSDC recognition programs, the METC and MSDC conferences, and CSD Best Practices conference.  The staff development leaders discussed the possibility of working together to offer a summer a summer professional learning opportunity on a focus area to be determined by the group.

The group discussed possible topics for the 2011 – 2012 Forums.  Ideas for future meetings include breaking into small groups based on the size of the district to have a dialogue on current issues, discussing current district initiatives and determining how we can make connections with each other to support similar initiatives, and determining the purpose for attending the Forums.

The November meeting will address allocation of resources.  The focus area is aligned with the Learning Forward Standards for Professional Learning – Resources.  Professional learning that increases educator effectiveness and results for all students requires prioritizing, monitoring, and coordinating resources for educator learning. Questions that will be discussed include:  

· What is the rate of pay (if any) for teachers to attend development outside of regular school hours?

· Is it differentiated based on the task? Leader?

· Weekend or evening development?

· Sub coverage during the year?

· Efficiency and effectiveness in providing in staff development?  How are we getting the biggest bang for the buck using district coaches, staff developers, etc.?  

· How can you assure the district is efficient in securing effective staff development?

Leaders of professional learning from Region 8 are invited to attend the future Staff Development Breakfast Forums.  The remaining dates are November 11, 2011, January 27, 2012 and March 23, 2012.  Please contact Tiffiny Creech by e-mail tcreech@csd.org or phone 314-692-1256.  


K*U*D*O*S   K*U*D*O*S  K*U*D*O*S

· Kudos to…Kristen Merrell, from the Lee’s Summit School District, the     2011-2012 Missouri Teacher of the Year. Merrell has taught third grade at Lee’s Summit Elementary School since 2004, but has been teaching for 12 years. Merrell received a bachelor’s degree in elementary education from the University of Missouri-Kansas City and a master’s degree in teaching from Webster University. She is currently working on an education specialist degree in school administration at the University of Central Missouri.

"Kristen exemplifies the superior teacher - caring, compassionate, knowledgeable, and skillful - what is needed in every classroom in Missouri," said Dr. Karla Eslinger, assistant commissioner in the Office of Educator Quality at the Department of Elementary and Secondary Education. "Highly effective and committed teachers are a large piece of Missouri's plan to become one of the top 10 educational states by the year 2020."

Merrell was selected in August to represent Missouri in the annual National Teacher of the Year Program. She was chosen from a field of six finalists following personal interviews that were conducted by a 12-member selection committee.  The five state finalists are:
Eric Cochran, social studies teacher, Lindbergh High School, Lindbergh Schools
Jeni DeFeo, sixth-grade social studies teacher, Thomas Jefferson Middle School, Jefferson City School District
Gina Johnson, seventh-grade science teacher, Raymore-Peculiar East Middle School, Raymore-Peculiar School District
Vicki Nelson, special education teacher, Litzsinger School, Special School District of St. Louis County
Maria Stobbe, seventh-grade communication arts teacher, North Kirkwood Middle School, Kirkwood School District

The Missouri Teacher of the Year program is conducted by the Department of Elementary and Secondary Education. Major support for the program is provided by the Boeing Company of St. Louis.

· Kudos to… Dr. Terry Adams, Superintendent of the Wentzville R-IV School District, has been named the Missouri Superintendent of the Year by the Missouri Association of School Administrators (MASA). The announcement of the award was made during the Missouri School Boards’ Association and MASA joint fall conference held at Tan-Tar-A Resort on October 1st. As the recipient of this award, Adams will represent Missouri in the National Superintendent of the Year program conducted by the American Association of School Administrators. 
TIPS & TOOLS
Lesson study puts a collaborative

lens on student learning

By Anthony Armstrong

Collaboration, it turns out, 
is easier to value than it is to implement. The recent MetLife Survey of the American Teacher:Preparing Students for College and Careers (2010) shows that most middle and high school teachers (65%) believe that opportunities for collaborative teaching would have a major impact on their ability to effectively address the different learning needs of individual students. In an earlier survey, though, only 22% of teachers reported that teachers in their school regularly observe each other and give feedback (MetLife 2009).  The challenges to collaboration include a tradition of autonomy in classrooms, time and scheduling constraints, lack of supportive leadership, and pressure for individual accountability. The Denver (Colo.) Public Schools (DPS) district, though, has found a way to createa collaborative change environment through lesson study, a professional learning approach that was so successful, 100% of the participating teachers voted to bring it back next year.  Lesson study is a structured process adapted from Japan that enables small groups of teachers to plan, observe, analyze, and refine actual classroom lessons. Because the focus is on the effectiveness of a lesson itself and what students learn, rather than on an individual teacher’s performance, the method helps reduce the anxiety and resistance to being observed that some teachers feel.
In the fall of 2010, in partnership with the Developmental Studies Center (DSC) and with MetLife Foundation support, Denver teacher effectiveness coaches set out to learn the lesson study process from DSC. Denver’s coaches watched as DSC facilitators began leading teachers through lesson study cycles in multiple Denver schools. A month later, the coaches joined the process as participants. For the final rounds in the spring, the Denver coaches led the study sessions with staff from DSC acting as coaches. “The ultimate goal,” said Peter Brunn, director of professional development for DSC, “is to get the facilitators to be self sufficient in lesson study so they can move on to implement it themselves in other schools.”

Three Phases

Each lesson study cycle consists of three phases: planning a lesson, observing student reactions to the lesson, and then analyzing those reactions. While the phases seem simple enough on the surface, they become highly complex in their execution. “Even if teachers are accustomed to collaborating in their own professional learning communities,” said Brunn, “lesson study is different because it can be risky to share multiple points of view that can be sources of disagreement, such as those on pedagogy and child development.  These types of topics are confronted in lesson study and necessitate a great deal of knowledge about building a team and a learning community.”
TIPS & TOOLS continued

Phase One: Plan the Lesson

The first phase in lesson study is planning the lesson, where the team of teachers selects and plans a lesson to observe. For the beginning teams in Denver, Brunn had the teachers read and discuss research
on lesson study and set team norms before picking a lesson to use. Beverly Short, one of Denver’s teacher effectiveness coaches participating in the pilot program, felt this was a critical step. “You have to help the teachers get into the right mindset,” said Short. “We started preparing for phase one by watching a DVD of other teachers going through the lesson study process. Then we read and discussed an article from researchers in Japan.  Overall, it took about 40-45 minutes for us to get into the right frame of mind for planning the lesson.”  Because planning a lesson can be a complex process, made exponentially so when trying to reach consensus within a team, Brunn recommended using an already-prepared lesson so the teams could spend more time focused on the observations and analysis.  Once the group selected a lesson, each team collectively completed a detailed lesson-planning form. See page 4 for a sample

lesson planning form. The group had to reach consensus on what actions the teacher would take to administer the lesson.

Next, the group had to determine the intended student behavior for each action, meaning what behaviors the observers would see in the students as a result of the teacher’s actions.  Then, for each intended behavior, the group determined what anticipated difficulties the students could have. “For example, if the students were supposed to have accountable talk with each other,” explained Short, “they would have their bodies turned and facing each other and be talking. If a student was having difficulties, they may be off topic or by themselves.”  Finally, the group had to decide in advance what the teacher intervention would be for each difficulty listed.  “That way,” said Short, “if a student was off task or not demonstrating a behavior, the group had already decided what action the teacher would take.”  This part of the planning process offered valuable opportunities for teacher discovery, said Maggie Gordon, teacher effectiveness coach with DPS. “One teacher would casually ask if another had the kids sitting on the carpet, and that would lead to a 20-minute conversation about how where students are sitting can lead to intentional partners, accountable talks, and opportunities to start doing informal assessments. In the past, those types of rich conversations have been lost.”

Phase Two: Observe the Lesson

Once the lesson, actions, potential difficulties, and teacher interventions were planned in great detail, the teams moved on to conducting the research lesson.  Observing student reactions is where lesson study departs from typical uses of teacher observation. Instead of focusing solely on the actions of the teacher, observers collected data on behaviors or objectives identified in the planning process. See pages 5-7 for sample data collection forms.  Short notes that it is important for teachers who are observing students during this phase not to interact with students. “We learned that when teachers observe their colleagues, they frequently ask students questions about their lessons or about the teacher, but this interferes with the observation process.”

Phase Three: Analyze the data and discuss the lesson

After observing the students, each team met for a debriefing where the teams analyzed the students’ reactions to each part of the lesson. More than just looking at what parts of the lesson didn’t resonate with students, the teachers also analyzed what parts of the lessons worked for students and why. This in-depth analysis helped the teachers understand how the students made sense of the materials and what each 
TIPS & TOOLS continued

student’s reactions revealed about that student as a learner.  “During this phase, our goal was to help teachers think about their own instruction and their students’ thinking in a different way,” said Brunn. “We asked, are students engaged, how do we define that engagement, and how do we know when they are engaged?” Brunn used a variety of approaches to analyze the student observations, including “time sweeps” that measured how much time the teacher or students spent talking. “We analyzed the data to learn what it told us about the lesson.  Often it moved the teachers to rethink how they dominate lessons.”  
For Short, an organized facilitation process helped create a smooth and comfortable analysis. “After the observations the person who taught the lesson would journal their thoughts while the observers wrote on sticky notes what they thought went well and what could change. We would post these somewhere in the room for everyone to see and walk around the room reading the notes before we began our discussion.”  The big payoff in phase three, said Short, came in determining the implications for what they learned. “The implications are the highest value. When the teachers would say ‘This is what I’ve learned, and this is what I’m going to do,’ it was usually a big list. We would ask them to choose two things to do and follow up for accountability.”

Why lesson study works

At the end of the 2010-11 school year, 100% of the participating teachers listed lesson study as one of the professional learning endeavors they wanted to see return the next year. The Denver coaches attributed this popularity to two aspects of lesson study--teacher ownership and a student-centered focus.  This feeling of ownership, noted Short, helped even the most reluctant participants by removing the inclination to feel defensive when something didn’t work.  “Because the teachers must collectively plan the minutest details of the lesson, the process becomes about lesson design. They take ownership of the design and when it doesn’t work, they say, ‘It’s the way we worded that. We got from the kids what we asked for. We need to shift our thinking in what we asked them to produce.’”  The second attribute of lesson study’s success is the shift in focus from the teacher’s actions to the student’s responses, further removing them from the inclination to feel defensive.  “When the observers go into the classroom, they record student behaviors in the data collection form,” said Brunn. “Instead of looking at and evaluating the actions of one teacher, the group of observers is carefully watching the students.”

Final results

While it is too early to measure results in test scores, Short notes the impact that lesson study has on teachers’ abilities to differentiate instruction. “When we collect data and see that only 19 out of 26 kids understood the lesson, what are the implications for next steps? That is when differentiation is on the table. We realize that we didn’t reach all of our students, so we ask, whom did we not reach and why, and what are we going to do about it?”  For teacher learning, all of the Denver coaches noted significant change in teacher collaboration and willingness to adopt change. “A lot of teachers walked away with transferable skills that were good for any subject they teach,” observed Short. “They would walk away and say, ‘Wow, that is a more efficient way of doing something, so I will try it,’ or they may tell another teacher, ‘I can really see the difference in the way you call on students and ask the kind of questions you are asking.

TIPS & TOOLS continued

Preparing for the research lesson

Teachers collectively complete this form to plan every detail of a lesson, including teacher actions, intended and unintended student behaviors, teacher interventions, etc. This form will likely need to be copied to two pages for one lesson.

Date of lesson: ________________ Teacher: __________________ Classroom: _________________

Lesson purpose: In this lesson, the students will __​​_________________________________________.
	When I do this in Step X of the lesson…
	The students might do/say this (list possible responses)
	Tally during observation
	On which student responses might I want to intervene?
	What will I do?
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Upcoming Events/ Dates:


December 3-7, 2011


Learning Forward Annual Conference in Anaheim, CA 


************


February 3, 2012


Deadline for submitting MSDC Awards


************


March 11-13, 2012


Show-Me Conference in Branson…


Lead * Grow 


    Learn!





MSDC’s Mission:


Every Missouri educator engages in effective professional learning every day so every student achieves.
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This year’s conference—“Lead..  Grow..  Learn..”  will be held at The Hilton Branson Convention Center.  The Show-Me Committee has been actively working on making this another outstanding conference.  Keynote speakers are: Thomas Guskey, Pat Wolfe and Rene Islas.





~Karen Seifert, Show-Me Conference Chairperson   














Mark your calendars for the 2012 Show-Me Conference:


“Lead…Grow…Learn…”





March 11-13, 2012


at the Hilton Branson Convention Center 





Branson, Missouri





2011 Standards for Professional Learning





Learning Communities


Leadership
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Data


Learning Designs


Implementation


Outcomes





� HYPERLINK "http://www.learningforward.org/standards/learningcommunities/index.cfm" �Learning Communities:� Professional learning that increases educator effectiveness and results for all students occurs within learning communities committed to continuous improvement, collective responsibility, and goal alignment.
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