Promising Practices Scoring Guide
Aligned to MSIP and NSDC Professional Development Standards
	CONTEXT

	LEARNING COMMUNITIES
	Standard: Staff development that improves the learning of all students organizes adults into learning communities whose goals are aligned with those of the school and district. (Related to MSIP Standard 6.7) 

	Level 1
	Level 2
	Level 3
	Level 4

	· Staff in this school / district plan instruction and/or solve problems independently with little or no collaboration.

· Little or no evidence of learning communities and leadership support for learning and collaboration.

· Planning time is primarily used for individual planning or on non-instructional issues.

· No attempt is made by teams to align staff development with district or building goals.


	· Some staff collaboration exists to plan instruction and/or problem-solve; however, the instances are infrequent.

· Evidence of learning communities with evidence of leadership support for learning and collaboration.

· Staff sometimes works with others on non-instructional group concerns or personal issues.

· Some attempt is made to align staff development to the district’s Comprehensive School Improvement Plan (CSIP) and/or the building-level goals.
	· Staff form collaborative teams and engage in planning instruction and solving problems on special instructional projects only.

· Evidence of effective learning communities with skillful leadership and support for learning and collaboration whose goals are aligned with district and school goals.

· Most staff teams focus their planning for instruction on improving student learning in subject matter or grade level teams only.

· Collaborative teams align staff development with the district’s CSIP and building level goals.


	· All staff participates in regularly scheduled PD as part of on-going school based collaborative teams that meet during the regular school day.

· Evidence of highly effective learning communities with multiple leaders and goals that are fully aligned with district and school goals.

· Building and District collaborative teams are focused on student learning.

· Collaborative teams focus consistently on district and building-level goals (CSIP/SIP)




	CONTEXT 

	LEADERSHIP
	Standard: Staff development that improves the learning of all students requires skillful school and district leaders who guide continuous instructional improvement. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· The leader makes all decisions with little or no input from the learning community.

· Teachers serve in no instructional leadership roles within the school or district.


	· The leader sporadically seeks input from the learning community.

· Teachers serve as unofficial instructional and professional development leaders.


	· The leaders consistently nurture collegiality within the learning community. 

· Teachers serve on committees that make instructional decisions for the school and district and help to develop guidelines that support these practices.


	· Leadership roles and responsibilities are interchangeable and stakeholders assume responsibility for student achievement.

· Teacher leaders serve as designated leaders on committees and as instructional coaches or mentors. Teachers work with administration and colleagues to promote, advocate and monitor the implementation of PD initiatives.




	CONTEXT

	RESOURCES
	Standard: Staff development that improves the learning of all students requires resources to support adult learning and collaboration. (Related to MSIP Standard 6.7)



	Level 1
	Level 2
	Level 3
	Level 4

	· The staff is given minimal time for adult learning and collaboration.

· The district has not prioritized professional development goals and resources.


	· The staff is given some time for adult learning and collaboration.

· The district has identified a large number of PD goals, which results in a lack of sufficient resources to accomplish goals.


	· The staff is regularly provided time for adult learning and collaboration.

· The district has identified a small number of goals, but resources are not dedicated to those goals.
	· The school community consistently participates in adult learning and collaboration.   

· The district is focused on a small number of high-priority goals and provides resources to support their accomplishment.




	PROCESS

	DATA-DRIVEN
	Standard: Staff development that improves the learning of all students uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain continuous improvement. (Related to MSIP Standard 6.7)



	Level 1
	Level 2
	Level 3
	Level 4

	· Student data is not used in school improvement planning.

· No one accepts responsibility for collecting, analyzing and using data to increase student achievement.  Little or no meaningful student data is communicated to staff.

· There is little or no evidence that staff works together to analyze student data, monitor progress and the impact on achievement.
	· Only end-of-year student data is used in school improvement planning.

· Some staff accepts responsibility for collecting, analyzing and using data to increase student achievement.  Some student data is communicated to staff upon request.

· There is some evidence of staff working together to analyze student data, monitor progress and impact student achievement.
	· Summary student achievement results are used in school improvement planning.

· Staff accepts responsibility for collecting, analyzing and using data to increase student achievement.  Student data are provided to staff for improving instruction.

· Staff collaborate using student data in study groups, action research groups and other professional growth activities.


	· A variety of disaggregated student data is used to determine the learning priorities. 

· Staff accepts responsibility for consistently collecting, analyzing and using data to increase student achievement.

    Student data is readily accessible for 
    improving instruction.

· Meetings with colleagues are used to compare student baseline data with identified benchmarks across the school year.



	PROCESS

	EVALUATION
	Standard: Staff development that improves the learning of all students uses multiple sources of information to guide improvement and demonstrate its impact. (Related to MSIP Standard 6.7)



	Level 1
	Level 2
	Level 3
	Level 4

	· Staff development is evaluated based on personal satisfaction rather than its impact on student achievement.

· Staff development evaluation results are not used to evaluate the impact of professional development.

· Staff development evaluation is not used to determine needed resources such as time, money, expertise, and materials.


	· Staff development is sometimes evaluated based on its impact on student achievement.

· Staff development results are sometimes used to evaluate the impact of professional development.

· Staff development evaluation is sometimes used to determine resources.


	· Staff development is often evaluated based on its impact on student achievement.

· Staff development results are often used to evaluate the impact of professional development.

· Staff development evaluation is used to determine needed resources.


	· Staff development is consistently evaluated based on its impact on teacher practices and student achievement.

· Staff development results are consistently used to implement change.

· A variety of evaluation data are used to determine resources and evaluate intended outcomes.



	PROCESS

	RESEARCH-BASED
	Standard: Staff development that improves the learning of all students prepares educators to apply research to decision making. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· Little or no research on best practices for professional development, curriculum, instruction and assessment is considered when making decisions regarding student achievement
· Few, if any, staff members show interest in educational research.

· Little or no collaboration for research is encouraged.
	· The staff has some awareness of the importance of research-based results when making decisions and/or selecting strategies for improving student learning.

· Some staff has indicated an interest in conducting action research and communicating results.

· Some staff collaborates and share research-based information.
	· Staff often uses research when making decisions and/or selecting strategies for improving student learning. 

· The staff has often indicated an interest in conducting action research and communicating results. 

· Many staff teams use pilot studies and action research to monitor initiatives and make informed decisions about the continuation and institutionalization of those initiatives. 


	· Educators are skillful users of educational research regarding school improvement and the enhancement of student achievement.

· The staff consistently conducts action research and communicates results.

· Teams consistently conduct pilot studies and/or action research to support, confront, and/or generate new knowledge and evidence about the effectiveness of innovations and initiatives.

	PROCESS

	DESIGN
	Standard: Staff development that improves the learning of all students uses learning strategies appropriate to the intended goal. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· Staff development seldom moves beyond training, workshops, courses, and large group presentations.

· The use of combined learning strategies by collaborative teams is seldom used.

· No ongoing support or follow-up is provided.

· Administrators have no expectations for implementation of new classroom practices.
	· Staff development occasionally includes collaborative lesson design, the examination of student work, curriculum development, case studies and action research, etc.

· The use of combined learning strategies by collaborative teams is occasionally incorporated.

· Teachers experiment with new practices in the classroom alone or on an infrequent basis with colleagues.

· Administrators articulate the purpose of professional development, but do not discuss expectations for implementation of new classroom practices.
	· Often staff development includes collaborative lesson design, the examination of student work, curriculum development, case studies and action research, etc.

· The use of combined learning strategies by collaborative teams is often incorporated.

· Teachers participate in multiple related experiences with some collaborative support from colleagues.

· Administrators discuss expectations for implementation of teacher practices related to professional development initiatives and student achievement.
	· Staff development consistently includes collaborative lesson design, the examination of student work, curriculum development, case studies and action research, etc.

· The use of learning strategies by collaborative teams is consistently incorporated.

· Support and follow-up for professional development consistently enables teachers to receive classroom feedback on their use of new instructional practices.

· Administrators work with staff to create rubrics that clearly describe expected classroom practices associated with professional development initiatives.



	PROCESS

	LEARNING
	Standard: Staff development that improves the learning of all students applies knowledge about human learning and change. (Related to MSIP Standard 6.7)



	Level 1
	Level 2
	Level 3
	Level 4

	· Staff development learning methods seldom mirror the methods teachers are expected to use with their students.

· The focus is on awareness and not deep understanding.
	· Staff development learning methods occasionally mirror the methods teachers are expected to use with their students.

· Staff gain an understanding of new content, but cannot translate the knowledge into new practices.
	· Staff development learning methods often mirror the methods teachers are expected to use with their students.

· Staff exhibit understanding of new content and are able to use new strategies routinely with students.
	· Staff development learning methods consistently mirror the methods teachers are expected to use with their students.

· Staff exhibit deep understanding of new concepts and strategies and are able to adapt and implement new strategies in classrooms resulting in higher student achievement.

	PROCESS

	COLLABORATION
	Standard: Staff development that improves the learning of all students provides educators with the knowledge and skills to collaborate. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· There is little evidence of focused collaboration on student achievement. 

· School leaders seldom facilitate increasing knowledge and skills for collaboration.

· Educators seldom share what they learned through staff development.
	· There is occasional evidence of focused collaboration using student achievement and data-driven decision-making. 

· School leaders occasionally facilitate increasing knowledge and skills for collaboration.

· Educators occasionally report information learned from staff development to colleagues.
	· Often there is some evidence of focused collaboration on student achievement using data-driven decision-making. 

· School leaders often facilitate increasing knowledge and skills for collaboration.

· Educators often share and model lessons learned from staff development will colleagues.
	· There is consistent evidence of focused collaboration using student achievement and data-driven decision-making. 

· School leaders consistently accept responsibility for, model and facilitate increasing knowledge and skills for collaboration.

· Educators consistently implement and collaboratively reflect on their learning from professional development.



	CONTENT

	EQUITY
	Standard: Staff development that improves the learning of all students prepares educators to understand and appreciate all students, create safe, orderly, and supportive learning environments, and hold high expectations for their academic achievement. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· No monitoring of achievement gaps among groups of students is done to adjust professional development.

· Little or no evidence of an environment that supports diversity & maintains standards
· Educators are unaware of instructional needs of diverse students.

· No support is provided for non-learning students.


	· The district occasionally monitors achievement gaps among groups of students to adjust professional development.

· Some evidence of an environment that supports diversity and maintains standards.

· Educators attend some training sessions, but are not connecting and applying what they learn about student diversity.

· Support and success for non-learning students is left up to the individual teacher.
	· The district monitors achievement gaps among groups of students to adjust professional development.

· Environment that support diversity and maintains high standards is evident.

· Uses a variety of instructional strategies to motivate all students to learn.

· Educators are increasingly more knowledgeable about student diversity and apply their knowledge.


	· The district consistently monitors achievement and can document progress toward closing the gap.

· Fully effective, diverse climate supporting rigorous standards for all students.

· Educators are knowledgeable about student diversity and consistently adjust classroom instruction in light of student background, disabilities, cultures, and SES.

· Multiple interventions that provide support for non-learning students are in place. If one strategy does not work, other options are utilized. 

	CONTENT

	QUALITY TEACHING
	Standard: Staff development that improves the learning of all students deepens educators’ content knowledge, provides them with research-based instructional strategies to assist students in meeting rigorous academic standards, and prepares them to use various types of classroom assessments appropriately. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· Teachers demonstrate superficial knowledge of content / subject area – mostly relying on textbooks.

.

· Uses end of unit paper-and-pencil tests as the primary assessment strategy.
	· Teachers demonstrate breadth of knowledge of content / subject area. They can explain and demonstrate to students the concepts that underlie the content / subject matter in multiple ways.

· Uses a variety of formal and informal performance assessments (i.e., paper and pencil, writing, speeches, classroom recitation, projects, homework.
	·  Teachers exhibit deep understanding and meaning of new concepts / strategies and ability to adapt and integrate them into classroom lessons.

· Uses scoring rubrics and teaches students to use the rubrics to improve their performance. Uses a variety of formal and informal performance assessments (i.e., paper and pencil, writing, speeches, classroom recitation, projects, homework. 
	· Teachers plan interdisciplinary units with colleagues that focus on major content area concepts. Teachers exhibits deep understanding of new concepts / strategies and ability to adapt and integrate them into classroom instruction.

· Creates and uses authentic, embedded assessments connected to the subject/content area that are accompanied by scoring rubrics. Uses a variety of formal and informal performance assessments (i.e., paper and pencil, writing, speeches, classroom recitation, projects, homework.



	CONTENT

	FAMILY INVOLVEMENT
	Standard: Staff development that improves the learning of all students provides educators with knowledge and skills to involve families and other stakeholders appropriately. (Related to MSIP Standard 6.7)

	Level 1
	Level 2
	Level 3
	Level 4

	· Staff development does not prepare educators to create partnerships with parents to support student learning.

· There is no system for meaningful input from parents, business, or community.

· School leaders have little expectation for involvement of families and the school community.


	· Staff development occasionally prepares educators to create partnerships with parents to support student learning.

· There is occasionally a means for input from parents, business, or community.

· School leaders demonstrate some effort to involve families and community.
	· Staff development is designed to prepare educators to create partnerships with parents for supporting student learning.

· The school staff has knowledge of why partnerships are important and includes members of the learning community in strategic planning and decision making.

· School leaders frequently involve families and the school community.
	· The school and community consistently partner to prepare parents and educators to support every child’s learning.

· The staff is trained and consistently utilizes two-way communication with the learning community about student achievement.

· School leaders consistently demonstrate their belief that family and community involvement improves student achievement.
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